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Abstract

Research question: Schools are recognized as a stakeholder in sport events; however, how their
involvement can contribute to the leveraging processes remains unclear. This study explores the
role of local schools in leveraging sport events for lifelong sport participation.

Research methods: The National Sports Festival of Japan was examined using a multiple case
study approach. Six host cities were purposively selected, and semi-structured interviews were
conducted with policymakers and sport governing body representatives of these cities (N = 11).
Results and Findings: Nine categories related to schools’ involvement in the event leveraging
process were identified. These nine categories were further classified into four themes: (1) need
for actions by or through schools, (2) presence of central actors, (3) intermediate outcomes for
future promotional activities, and (4) supplemental conditions to amplify effects. Moreover, these
themes and categories formed a framework illustrating a positive sustainable circular system that
bolsters the event’s impacts on sport participation in the host city.

Implications: Our findings contribute to the literature on sport event leveraging and sport
development by showing the key administrative role of schools in increasing sport participation
through the leveraging of events. For event organizers, this study highlights the importance of
developing a continuous partnership with schools to implement the long-term policy for sport
event’s impact.

Keywords: Event legacy, Leveraging strategies, School-based sport program, Non-mega sport

event
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Leveraging Sport Events for Sustainable Sport Participation: How Schools Contribute to
Sport Development through Events
Introduction

The potential for sport events to foster passion and unify communities is well-
documented (Crompton, 2004). Practitioners and scholars are interested in understanding how
this potential can be translated into actual impacts on host cities (Aizawa et al., 2018; Inoue et
al., 2018). Among the impacts of hosting sport events, promoting sport participation is one of the
legacies proposed by event organizers in the bid stage (Minnaert, 2012; Orr & Jarvis, 2018).
However, consistent evidence of increased sport participation is not yet available (Pappous &
Hayday, 2016; Weed et al., 2015). Enhancing sport participation is a public policy priority
because it has the potential to improve health (World Health Organization, 2018). Thus, it is
important to explore how sport events can be leveraged to enhance their effects on increased
sport participation (Chalip, 2006a; Chalip et al., 2017). Identifying leveraging strategies for sport
participation can deepen an understanding of how sport participation increases through, or as a
result of, event hosting and legacy projects.

To increase the impact of a sport event on sport participation, event organizers must
collaborate with external stakeholders (Chalip et al., 2017). Among varied external stakeholders,
local schools (including elementary, middle, and high schools) may serve as ideal venues for
promotional campaigns, such as programs to introduce new participants to sport (Misener et al.,
2015; Taks et al., 2014). However, the current understanding of schools’ roles in increasing sport
participation through events is limited in two ways.

First, although researchers explored how event organizers and governments can leverage

events through schools (Misener et al., 2015; Pappous & Hayday, 2016; Taks et al., 2014), how
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schools, in turn, can contribute to leveraging events for promoting sport participation remains
unclear. Because establishing partnerships with schools is proposed as an effective leveraging
strategy (Chalip et al., 2017), it is important to illustrate what makes this strategy effective.
Second, previous work focused on how sport events can work with schools to increase the
awareness of sport for athlete recruitment—the first stage of sport development (Green, 2005).
We argue the importance of understanding stages beyond recruitment and propose a framework
identifying strategies schools can implement to enable students’ lifelong sport participation.

Our research seeks to address these limitations by identifying schools’ specific actions
and factors that may promote sport participation. We analyze six cases of the National Sports
Festival of Japan (NSFJ) that leveraged the event to increase sport participation through local
schools (i.e., elementary, middle, and high schools) and other educational institutions.
Conceptual Framework
Theory of sport development

The theory of sport development explains how people increase their engagement with
sport. It offers critical insights into the promotion of sport participation as well as the
identification and development of high-performance athletes (Green, 2005). The pathway of
sport development can be depicted by a pyramid model, in which mass sport participation forms

the base of the pyramid and is linked to elite sport at the top (Berg et al., 2018; Green, 2005;

Sotiriadou et al., 2008, 2017). Green (2005) described the progression from awareness of sport to

committed, high performance sport participation through the stages of athlete recruitment,

retention, and transition. Recruitment (also termed ‘attraction’; Sotiriadou et al., 2008) refers to

how sport organizations and teams introduce new participants to a sport. Retention is the process

of increasing participants’ motivation for continuous participation in the sport, socializing them
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into the team and sport subculture, and eliciting a commitment to further developing their sport
skills (Brouwers et al., 2015; Green, 2005). Transition involves identifying promising athletes
and moving them to more competitive playing environments (Green, 2005). Sotiriadou et al.
(2008) added a fourth stage of nurturing, which is focused on developing the sporting success of
the finest athletes and sustaining ‘a culture of elite athletes continuing triumphant
accomplishments’ (p. 263).

Understanding the factors and motivations that drive participation at each stage, and
implementing stage-specific strategies to foster athlete retention and transition, is essential
(Brouwers et al., 2015; Green, 2005; Shilbury et al., 2008; Sotiriadou, 2013). In the recruitment
stage, a critical strategy for bolstering the number of participants is to introduce children to a
sport by providing them with opportunities to participate (Green, 2005) and increase their
awareness of the psychological and social benefits of sport participation (Brouwers et al., 2015).
Early exposure to a sport reduces potential time-conflicts between playing sports and other social
or leisure activities (Green, 2005; Ward et al., 2004) and is generally associated with positive
psychological and social outcomes, such as self-esteem enhancement and the development of
meaningful relationships (Eime et al., 2013; Feldman & Matjasko, 2005).

However, athletes do not always progress sequentially through the pyramid model of
sport development (Green, 2005). Some lose interest or face barriers that prevent their continued
sport participation and progression to advanced stages. Thus, strategies to retain athletes and help
them move to advanced stages must be implemented. Examples of retention strategies include
developing quality competitions, events, and coaching services to facilitate transition to the
higher level of sport participation and commitment; offering financial or social support; and

promoting the social aspects of sport participation (Brouwers et al., 2015; Green, 2005;
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Sotiriadou et al., 2008, 2014).

The theory of sport development offers general insights into the pathways by which
individuals progress toward elite levels. However, it overlooks the question of who is involved
with each stage of sport development and does not fully explain the roles that relevant
stakeholders may play in attracting and developing athletes (Berg et al., 2019; Brouwers et al.,
2015). This limitation has been partly addressed by Brouwers et al. (2015), who investigated
developmental pathways of elite tennis athletes and illustrated the involvement of sport
organizations and personnel in this process. Yet the roles of non-sport organizations, such as
local governments and schools (Chalip et al., 2017), remain unexplained. Brouwers et al. further
stressed the need for undertaking country-specific investigations of sport development
stakeholders, as roles could vary based on the sport system adopted by a given country.

Scholars increasingly examine the interconnection between hosting sport events and sport
development outcomes for residents (Aizawa et al., 2018; Misener et al., 2015; Taks et al., 2018).
However, the theory of sport development—as originally conceived by Green (2005)—does not
consider the influence of event hosting, and understanding such influence requires the integration
of additional theoretical and empirical perspectives. In the next section, we turn to the sport
event literature on sport participation outcomes, with an emphasis on event leverage (Chalip,
2004, 2006b, 2018).

Event hosting and sport development

Sport event hosting constitutes a central strategy for sport development to promote sport
and boost awareness of sport participation (Sotiriadou et al., 2008; Weed et al., 2015). Sport
participation outcomes of event hosting—commonly referred to as sport participation legacy

(Veal et al., 2012)—entail elite sport performance and community sport performance outcomes
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(Rowe et al., 2013). Drawing from the literature on sport event legacies (e.g., Kaplanidou &
Karadakis, 2010; Misener et al., 2013; Rowe et al., 2013), elite sport performance outcomes can
be classified into the development of sport programming to foster future elite athletes (sport
programming legacy) and the generation of sport inspiration through the high performance of
elite athletes (sport inspiration legacy). Community sport performance outcomes include the
construction of sport infrastructure and facilities to encourage participation in the community
(sport infrastructure legacy) and the enhancement of the community’s reputation as a sporting
city (sport reputation legacy).

Leveraging sport events for sport participation

Weed et al.’s (2015) systematic review of the sport event literature concluded there is no
conclusive evidence to support that sport events can inherently increase new sport participation.
However, they acknowledge the potential of sport events to generate some sport development
outcomes, such as increased frequency of participation in sport and re-engagement of lapsed
participants (Weed et al., 2015). To activate this potential, sport participation must be
intentionally stimulated before, during, and after an event (Aizawa et al., 2018; Ramchandani et
al., 2015).

This need for event activation is underlined by the concept of event leverage, which
refers to strategic activities and processes undertaken in connection with a sport event to
optimize its community impacts (Chalip, 2004; Chalip et al., 2017). Event leverage is distinct
from event legacy (Preuss, 2007, 2015) in that while the latter is concerned with defining and
assessing the long-term outcomes of an event, the former focuses on Zow such outcomes may be
produced (Chalip, 2006a). From the perspective of event leverage, events are not viewed as

isolated opportunities solely managed by event organizers; rather, they constitute ‘potentially
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useful additions to the host community’s product and service mix’ (Chalip, 2018, p. 29). Hence,
it is the responsibility of host community entities (e.g., local governments, businesses, schools)
to leverage the potential of a sport event to generate long-term benefits by working with event
organizers (Chalip, 2018; Taks et al., 2018).

These implications of the event leveraging concept were originally discussed to illustrate
the activities and processes to increase the economic (Chalip, 2004), social (Chalip, 2006b), and
environmental benefits (O’Brien & Chalip, 2008) of sport event hosting. More recently, this
concept has been applied to the issue of sport development to understand how events can be
strategically used to promote sport participation among residents (Chalip et al., 2017; Taks et al.,
2018). Chalip et al.’s (2017) conceptual model demonstrated that event leveraging for sport
participation requires alliances among event organizers, sport organizations, and non-sport
organizations (e.g., schools, government, companies). These three types of organizations must
collectively address specific challenges in two areas: (a) context of the event, and (b) availability
of resources (Chalip et al., 2017). Regarding the former, key factors for consideration include the
community’s overall culture and cultural beliefs specific to sport; attitudes and opinions of local
people toward sport participation, elite athletes, and festivals; and structures and systems in
relation to event planning and implementation. In addition, the availability of resources must be
assessed in terms of physical resources (e.g., equipment, facilities), human resources (e.g.,
coaches, volunteers), and knowledge (e.g., sport promotion, event management). Tailoring
strategies and tactics to meet community-specific challenges in these two areas can foster
collaboration among organizations, increasing the impact of their leveraging efforts (Chalip et
al., 2017).

In relation to this conceptual understanding about leveraging events for sport
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participation, Taks et al. (2014) proposed multiple strategies and tactics event organizers could
use, such as encouraging the involvement of schools. Derom and VanWynsberghe’s (2015) study
of the Tour of Flanders described a case, where local, provincial and regional governments used
the heritage of this event to promote cycling in the host communities. Examples of promotional
strategies included (a) building a permanent visitor center to promote the atmosphere and history
of the Tour and (b) developing permanent Tour of Flanders cycling routes (Derom &
VanWynsberghe, 2015). Consistent with Chalip et al.’s (2017) model, these findings indicate that
different stakeholders can implement strategies to capitalize on opportunities that promote sport
participation through events. Prior researchers also showed organizers must develop specific
strategies for each targeted segment of the population (Derom & Lee, 2014; Derom &
VanWynsberghe, 2015).
Leveraging sport events for children’s sport participation

Sport promotion campaigns commonly identify children as the target population.
Targeting children can initiate multiplier benefits for sport participation because they can
influence friends, parents, and by extension, the entire community (Schulenkorf & Edwards,
2012). Schools’ engagement in sport events is important for leveraging events for children’s
sport participation for two reasons: (1) schools are where most children learn physical activity
behaviors (Kirk, 2005); and (2) schools can help children enhance awareness of sport
participation and create sport participation patterns throughout their lives (De Meester et al.,
2014; Ploeg et al., 2014).

Frawley and Cush’s (2011) study of the 2003 Rugby World Cup revealed the number of
junior rugby registrations increased significantly before and after the event because of (1)

program development, (2) funding, (3) the promotion of sport, and (4) the timing of the event. Of



10

11

12

13

14

15

16

17

18

19

20

21

22

them, program development, especially a school-based program delivered by the national
governing body (NGB), was a critical factor that increased junior rugby participation (Frawley &
Cush, 2011). Misener et al.’s (2015) study of medium-sized events in Canada documented event
organizers’ attempt to promote children’s awareness of sports (i.e., figure skating and athletics)
in partnership with schools. For example, the organizers and the NGB invited school children to
watch practice sessions of the championships and provided them with educational programs
through collaborations with schools. These findings illustrate that delivering school-based
programs or promotional activities is an important strategy for leveraging sport events.

In sum, researchers recognized the importance of local schools’ engagement to enhance
sport participation for children. However, we know less about how schools can be actively
involved in sport events and how their active involvement contributes to sport event leveraging
for increased participation and the ascension of child participants through sport development
stages. Therefore, the following research question guided our investigation: What actions and
processes are taken by schools to contribute to leveraging sport events for sustainable sport
participation?

Method
Context

The NSFJ is an annual inter-prefectural multi-sport event in Japan. It is co-hosted by one
of the 47 prefectures in cooperation with the Japan Sport Association—a national organization
promoting lifelong sport among Japanese—and the Japanese Ministry of Education, Culture,
Sports, Science and Technology (MEXT). This event features elite competitions and promotes

sport at the grassroots level. In 2018, the 73rd NSFJ was held with a total of 38 sports over 11
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days! (Japan Sport Association, n.d.a). A city or a town within the host prefecture hosts each
individual event for a given sport.

The NSFJ is an appropriate setting to analyze sport event leverage from two perspectives:
(1) event size and (2) the nature of the Japanese educational system. First, non-mega sport events
are more likely to influence communities and local people’s behavior than mega sport events
(Inoue et al., 2018; Taks, 2013). In the case of the 71st NSFJ, the number of visitors was
461,075, and the total hosting cost was about $31 million (Iwate Sport Promotion Section, 2017),
including $12 million spent on capital investment (e.g., construction of venues). This event was
broadcasted by a national network, reaching a wide audience across Japan. Based on Miiller’s
(2015) classification, the NSFJ can be considered as a non-mega event.

Second, in the Japanese educational system, local schools play a key role in promoting
sport to the youth (Kusaka, 1996). The MEXT develops national guidelines for various school
subjects including physical education (PE), and these guidelines standardize teachers’
instructional approaches across the nation (Nakai & Metzler, 2005). Beyond offering regular PE
classes, Japanese middle and high schools also have interscholastic athletic teams as
extracurricular activities. In 2013, 54.7% of teenagers belonged to interscholastic athletic teams,
whereas 35.6% of teenagers participated in community or private sport clubs (Sasakawa Sports
Foundation, 2013). Thus, Japanese schools provide youth with important opportunities to
participate in sport through PE classes and interscholastic teams.

Data collection

Six host cities were selected for a multiple case study approach (Yin, 2014) based on data

1 The 73rd winter NSFJ was held with three winter sports for eight days. Although the winter NSFJ is part of the
NSF]J, it is held in a different prefecture and at a different time. Thus, the winter NSFJ was excluded from our research
context.

11



10

11

12

13

14

15

16

17

18

19

20

21

22

from preliminary two-stage questionnaires’. We selected cases that vary in when the NSFJ was
held, ranging from 1978 to 2011, to analyze the leveraging process from both short- and long-
term perspectives (see Table 1). For each case, semi-structured interviews were conducted with
policymakers and sport governing body representatives. We identified respondents using
purposeful sampling (Creswell, 2007). Individuals were selected for interviews because they
were responsible for planning and managing the NSFJ in their cities and had first-hand
knowledge about how the NSFJ had impacted local sport participation. In addition, policymakers
chosen for our interviews were knowledgeable about their local school systems because many
worked for the Board of Education in their cities or for local schools. In total, 11 individuals
from six host cities were interviewed. Each interview lasted about one hour. Background
information on the respondents is shown in Table 1.

A semi-structured interview guide was developed to understand who, when, where, what,
why, and how the NSFJ created sport participation impacts on each city based on the sport event
leveraging frameworks (Chalip, 2006b; Chalip et al., 2017). For example, questions such as ‘why
and how did you incentivize people to participate in sport?’ or ‘what made your efforts
successful in generating a sport participation impact?’ were asked to identify key factors and
specific actions. The same interview guide was used for all interviews, while different follow-up
questions were asked depending on respondents’ answers to the original questions included in
the guide. As supplementary data, we collected approximately 50 pages of documents. These
included articles from local newspapers, research reports written by local school teachers, public
relations magazines published by local governments, the official websites of the local

governments and local sport governing bodies, and the local governments’ sport promotion

2 Details of the two-stage questionnaires are summarized in Supplemental Material A enclosed with this article.
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policy plans. These documents illustrated how the sport held for the NSFJ was promoted in the
host cities, especially after the NSFJ. We reviewed the documents to triangulate findings from
interviews.

(Insert Table 1 around here)
Analysis

Interviews were transcribed verbatim in Japanese and translated to English by a Japanese
native speaker who is fluent in English. Data analysis was guided by thematic analysis (Braun &
Clarke, 2012), which led us to develop a framework (Figure 1; see further discussion about the
framework below) illustrating how sport events can be leveraged through schools. The fourth
and fifth authors who conducted interviews first performed inductive coding by reading each
transcript line by line. A focus was placed on identifying who, when, where, what, why, and how
the NSFJ was leveraged based on the elements of the sport event leveraging framework (e.g.,
involvement of various stakeholders, resources for leveraging events; Chalip, 2006b; Chalip et
al., 2017). The authors created new codes when they found interviewee comments addressing
either of the who, when, where, what, why, or how questions. The two authors identified 19
categories (e.g., impact on children, partnership within the community) that described factors
related to general leveraging strategies of the NSFJ.

These initial categories guided the second round of coding, in which the first and second
authors analyzed the data independently using a mix of deductive coding (based on the initial
categories identified through the first round of coding) and inductive coding through NVivo
software. Both authors read transcripts line-by-line and assigned codes. In this round, the focus
was narrowed to identify local schools’ roles in event leveraging so the two authors coded the

comments specifically discussing the roles of schools. They regularly discussed and compared
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the codes found by each to establish a common understanding, and made modifications to codes
when necessary. In addition, they compared data from different cases to find commonalities in
leveraging strategies for increasing sport participation. This cross-case analysis provided
triangulation of the findings (Yin, 2014). Then, codes referring to a similar idea or concept were
gathered to form categories. The two authors kept analyzing the data until they reached a point
where no information creating a new category was emerged from the data. This led to identifying
nine categories directly pertaining to schools. Then, we determined the interconnection among
nine categories and identified four themes comprising similar categories. Further, we identified
structural relationships between the themes, which enabled us to develop a framework
encompassing all themes and categories to illustrate the process of leveraging sport events
through the educational system®. Additionally, we reviewed the event-related documents
described above to confirm or disconfirm the evidence identified through the coding process
(Creswell & Miller, 2000).

Peer debriefing was conducted to establish the credibility of the analysis (Creswell &
Miller, 2000). In Hoskyn, Dickson, and Sotiriadou’s (2018) study, peer debriefing was done
within the research team. In our case, the third author, who did not perform interviews or data
analysis, acted as a peer reviewer to reflect the research process (Creswell & Miller, 2000).
Finally, member checking by an interviewee was conducted to increase the credibility of the
findings, especially in relation to the structural relationship among themes (Creswell & Miller,
2000).
Findings and Discussion

We identified nine categories illustrating how schools participated in the leveraging of the

3 The detailed discussion about categories and themes are summarized in Supplemental Material B enclosed with this
article.
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NSFIJ for sport participation: (1) programs within the school setting, (2) promotions through
school, (3) schools as venues, (4) school sport events, (5) teachers and educators, (6) sporting
culture in school, (7) graduates, (8) sporting success, and (9) the existing culture. We classified
the nine categories into four themes: (1) need for actions by or through schools, (2) presence of
central actors, (3) intermediate outcomes for future promotional activities, and (4) supplemental
conditions to amplify effects.
Need for actions by or through schools

This theme refers to the importance of promotional activities implemented by schools or
through schools by other local stakeholders (i.e., Board of Education and sport governing bodies)
to leverage the NSFJ. We identified four specific actions: programs within the school setting,
promotions through school, schools as venues, and school sport events.
Programs within the school setting

Programs within the school setting refer to programs implemented by local schools that
promote sport participation. In all cases analyzed, interviewees discussed that local schools,
especially middle and high schools, provided students with opportunities (e.g., in-school
workshops and classes as part of PE) to experience the sport held for the NSFJ in their cities.
Interviewees 2A elaborated on this point: ‘The PE teacher decided to carry out a canoe
workshop...His idea was to let all 200 incoming freshmen in [City 2] Senior High School
experience paddling.’ Schools also created new interscholastic athletic teams for the sport held
for the NSFJ. Interviewee 4A explained how hosting the canoe event for the NSFJ led to the
creation of interscholastic canoe teams: ‘There are [three interscholastic canoe teams in] three
middle schools including [City 4] North and South Middle Schools. [City 4] Middle School

created a new team...In total, there are more than 100 team members.’
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These in-school sport programs influenced students’ sport participation behaviors outside
the school setting (De Meester et al., 2014; Ploeg et al., 2014). Students’ participation in sport at
an early age could help them continuously participate in sport after graduation. Interviewee 3A
supports this point: ‘...there is a [handball] team that alumni created...So, those people are
alumni from [Prefecture] Central High School who have competed at the higher level.’

The significance of delivering in-school sport programs to increase sport participation
supports findings from Frawley and Cush (2011) and Misener et al. (2015). While these scholars
examined programs operated by the NGB, our findings demonstrated that school sport programs
designed and managed by schools can promote students’ sport participation. The current findings
also augment Chalip et al.’s (2017) assertion that educational programs where new participants
can learn about and experience a sport must be implemented in conjunction with an event to help
them form positive attitudes about the sport. Thus, in-school sport programs serve as the first
point of contact for students when they are exposed to a new sport, developing the foundation for
lifelong sport participation.

Promotions through school

Promotions through school describe efforts by local communities, governments, or sport
governing bodies to promote sport to students using school settings; those efforts do not always
involve students’ actual participation in sport. In five cases, interviewees highlighted the city’s
Board of Education and local sport governing bodies targeted students or children to promote the
sport at grassroots levels. In City 6, the government attempted to teach children about rugby
before and after the NSFJ: ‘While we [city government] were preparing for the NSFJ, we held
touch rugby classes [for kids] by inviting the [Prefecture] team members...So, we focused on

creating a connection between kids and the Rugby players.’

16
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Promoting sport through schools is said to be a fruitful tactic because schools ‘have
significant reach and contact with participant markets’ (Chalip et al., 2017, p. 266), which can
amplify the effect of promotional activities. Interviewee 2A supported this point: ‘If those 200
freshmen go back to their home and talk about the canoe workshop to their mom, 400 people, out
of 13,000, which is the total population of [City 2], will know the term ‘canoe.” This quote
describes how information about in-school sport promotion efforts could spur word-of-mouth
communications, boosting awareness of the event and sport in the city. As such, promoting sport
through school is a strategy for not only impacting students’ sport participation but also
generating a multiplier effect in the host city (Schulenkorf & Edwards, 2012).

Schools as venues

For host cities, one goal of hosting the NSFJ is to develop or improve sport facilities in
the host cities (Japan Sport Association, n.d.b). In five of six cases we studied, host cities built
new public sport facilities for the NSFJ and have used these facilities since the event. Some
sport-specific facilities were built within schools. In City 1 where sumo was held for the NSFJ in
1978, sumo rings were built in local schools and have been used for PE classes and
interscholastic teams. Interviewee 1C explained: ‘Wherever you go, there is a sumo ring [in the
city]... And then eventually, every school [in the city] ended up building a sumo ring.’

According to Chalip et al.’s (2017) model, a lack of sufficient facilities meeting the
increased demand for local sport participation is a critical challenge for sport event leveraging.
Meanwhile, Taks et al. (2014) identified enhanced sport infrastructure as a legacy of sport events,
which can benefit the development of sport after an event by increasing the accessibility of sport
facilities for existing and new participants. Similarly, our interviewees indicated that building

new sport-specific facilities in local schools created an environment where students can
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participate in sport regularly and facilitated sport programs continuously, which would result in a
long-lasting movement in host cities.
School sport events

Djaballah et al. (2015) found that hosting a sport event could empower local communities
and sport clubs to organize other similar events. Hosting ancillary events in connection with a
sport event is also important for integrating the event and sport into the community’s cultural
values and beliefs (Chalip et al., 2017). Consistent with these perspectives, in all six cases, local
sport governing bodies and governments (the city’s Board of Education) hosted or created local,
regional, or national interscholastic sport events associated with the NSFJ. For example, City 1
held interscholastic sumo events at the local and national levels after the NSFJ: ‘The All Japan
Junior High School Sports Festival [held in 1999] also created a quite big wave, and it helped the
athletes improve and grow. And that leaves the [Elementary and Middle School Sumo]
tournament in April’ (Interviewee 1A). Interviewee 1A added that now, more than 200 children
attend the tournament. This type of recurring event also helps local people appreciate the value
of playing sumo: ‘The families always come to see their own child compete...They are moved
they can see their own child up there and their children have good manners’ (Interviewee 1B).
Recurring events enabled the value of sport to be shared within the entire host city, boosting
awareness of sport among different demographics and generations. This finding confirms
previous research (Clark & Misener, 2015; Ziakas & Costa, 2011) on the utility of hosting a sport
event portfolio (i.e. multiple events in one place) as part of community and urban development.
Presence of central actors

It is crucial to identify persons who can take responsibility for implementing leveraging

strategies (Misener et al., 2015). We found that schools, Boards of Education, and local sport
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governing bodies were important stakeholders of sport events. Among them, teachers and
educators (i.e., Board of Education staff) played an important role as central actors in leveraging
efforts by promoting or teaching sport, or creating programs and opportunities for participation
among students.

The vision and support of the Board of Education were driving forces behind these
actions. As shown in Table 1, in most cases, the Board of Education staff were responsible for
organizing the NSFJ. For example, Interviewee 5C identified their colleague in the National
Sports Festival Promotion Division of the city’s Board of Education as being invested in the
project: ‘...the administration wanted not just the promotion of the top sport, but the promotion
of all sport, even at the grassroots level.” In other cases, interviewees highlighted that the Board
of Education provided financial support to hold community sport events or financed the long-
term maintenance of facilities to facilitate sustainable sport participation.

The local sport governing bodies also played an important role. In all cases, interviewees
mentioned that governing bodies helped leveraging efforts by hosting additional sport events or
delivering promotional activities within schools or their own sport classes.

Chalip et al. (2017) argued the engagement of various stakeholders is an important
element to leverage sport events. This study empirically demonstrated that collaborative
partnerships among stakeholders, especially local schools, the Board of Education, and local
sport governing bodies, are crucial to implementing leveraging efforts for long-term sport
promotion.

Intermediate outcomes for future promotional activities
This theme refers to different types of intermediate outcomes, or outputs, generated by

leveraging efforts of schools and educational institutions. The outputs are essential for providing
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continuous promotional activities, which can induce an increase in sport participation among
host city residents. We found three types of intermediate outcomes: sporting culture in school,
graduates, and sporting success.
Sporting culture in school

Sporting culture in school refers to cultural values and beliefs that promote or facilitate
sport within a school setting. In Chalip et al.’s (2017) model, the culture of the host community
constitutes an important element of the event’s context because it determines how community
members view sport or what goals they seek to achieve for sport development. We found that
actions taken by teachers and local schools developed a sport-related culture and coaching
philosophy about training students in sport. For example, Interviewee 1B explained the coaching
philosophy in City 1:

The coaches are all thinking about where the students will end up eventually, all

throughout their days in elementary, middle, and high school. It’s not trying to find

results during their time in elementary, but trying to help them continue sumo throughout

college, and maybe even when they’re in the working class.
He indicated that this philosophy, initially established in the process of promoting sumo in City 1
using the NSFJ, has been shared across the city, enabling local people to foster youth sumo
wrestlers for 40 years. In addition, his quote describes the relationship among elementary,
middle, and high schools. Even many years after the NSFJ, this relationship remains strong.
Graduates

Graduates refer to graduates of high schools who played a sport while in school and
continued playing the sport after graduation. In four cases, participants discussed how these

graduates, many of whom belonged to intercollegiate athletic teams after graduating from high
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school, have continued to participate in sport. The career paths of graduates have enhanced the
reputation of the high schools they attended, further influencing the behavior of current students
as role models. Interviewee 3A highlighted:

Graduates are playing in good universities... When you read the brochures of high

schools, you can find which universities the graduates of the high schools attended...If

the high schools can write those things into their brochures, the high schools will put
more effort in handball [to enhance the team’s performance].

Moreover, some graduates returned to their hometown and became teachers or coaches at
local schools, delivering sport programs to the next generations: ‘A student who respected me
wanted to become a teacher and got hired as a middle school science teacher in 1985. He made a
canoe [interscholastic] club in the school where he got hired’ (Interviewee 2A).

The importance of retaining graduates for improving sport programs and facilities in host
cities corresponds to Sotiriadou et al.’s (2008) discussion that the nurturing process in sport
development can show retired athletes the pathways to perform new roles as coaches or umpires.
The production of graduates engaging in local sport delivery can also address the community’s
challenges for the lack of human resources to sustain sport development after an event (Chalip et
al., 2017). It is beneficial and important to establish long-term sport programs within school
settings to sustainably promote sport because short-term initiatives often fail to deliver
continuous participation (Nicholson et al., 2011; Pappous & Hayday, 2016). In this regard,
graduates are positive intermediate outcomes sustaining the impacts of the NSFJ by extending
the lifespan of local sport programs.

Sporting success
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Sporting success reflects improvements in the athletic achievements of students or
interscholastic teams. In five cases, respondents mentioned that the performance of the NSFJ
sport was enhanced by hosting the NSFJ. In City 6, a local high school qualified to compete at
the National High School Rugby Championships in 2013 for the first time in 12 years, which
happened to be two years after the city hosted the NSFJ (Nagato Board of Education, 2013). In
City 1, Intervieweel A also stated: ‘We gained support from the town as well as the prefecture
[because of actions before and after the NSFJ]. The end results being that we started regularly
winning National runner-up, or winning Nationals.’

Other examples showed local students’ selection for regional or national teams after the
NSFIJ. For example, Interviewees 2A discussed:

And this boy was selected as a member of the Japan national team when he was a senior

in high school... Ever since then, a couple of members of the Japanese national team are

selected from [City 2] Senior High School (Interviewee 2A).
Similarly, a report written by a teacher in City 2 revealed that despite the little time the city had
to promote canoeing and train athletes, the student selected as the representative of the prefecture
won first prize at the NSFJ. National team members from City 2 later served as role models for
the younger generations (Konishi, 2017).

Our results indicate that sport participation may be inspired by the success of amateur
athletes at local or national competitions. This finding shows how the performance of athletes
and teams at elite sport competitions may affect sport participation (Frick & Wicker, 2016;
Weimar et al., 2015).

Supplemental conditions to amplify effects
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Chalip et al.’s (2017) conceptual model and prior empirical evidence (Thomas & Dyall,
1999; Wheeler, 2012) indicate that a community’s culture influences how sport is promoted in
the community. Our fourth theme captures this notion about the importance of considering the
existing culture’s influence on the implementation of leveraging strategies within school settings.

Interviewee 6A noted that the rugby team of a local high school had been famous and
frequently qualified for national rugby competitions before the city hosted the NSFJ. Local high
schools had participated in the National High School Rugby Championships 27 times before the
NSFIJ (Nagato City, 2014). Similarly, Interviewee 3A mentioned that interscholastic teams had
existed at local schools before the NSFJ was hosted. These examples imply that there was a pre-
existing system encouraging students to participate in the sport. Thus, local students and
residents were already familiar with the sport of the NSFJ, so the most pressing task for schools
and organizers of the NSFJ was to attract broader participants.
A circular system of leveraging sport events through the educational system

We developed a framework showing how the four themes and their specific categories are
related to each other. The framework demonstrates that establishing circular systems within the
school settings is a significant strategy for growing sport participation. The framework illustrates
how educational institutions perform key administrative roles in leveraging processes (see Figure
1). Specifically, it highlights that teachers and the Board of Education staff are the key elements
of the leveraging process because they encourage students to engage with the sport hosted for the
NSFIJ through a variety of activities within school settings and contribute to popularizing the
sport in the host city. Local sport governing bodies also supplemented their efforts. These actors
are the starting point of a circular system of leveraging the NSFJ.

The circular system involves a feedback mechanism. Intermediate outcomes generated
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through promotional activities can foster another movement to popularize the sport hosted for the
NSFI in the city. The sporting culture and students’ successful athletic performance could elevate
the reputation of local schools and the city in relation to the sport. The increased reputation, in
turn, could promote financial support from the local government and sport governing bodies.
Moreover, graduates may become future key actors who initiate another event leveraging cycle
for the next generations. The circular system shows that the leveraging process nurtures students
at all points on the sport development pyramid, which indicates that sport development systems
were established through the NSFJ. Through this feedback mechanism, sport can be popularized
in the host city longitudinally, changing sport participation behavior among students and local
people. It should be noted that the circular system may vary depending on cultural attributes. For
example, given a high interscholastic team enrollment rate (Sasakawa Sports Foundation, 2013)
and a well-established PE curriculum in Japan, it is likely that school programs have a strong
potential to form students’ sport participation behavior in the Japanese context. This cultural
background for the Japanese education system has also contributed to the efficacy of leveraging
the NSFJ for sport participation within school settings.
(Insert Figure 1 around here)

Implications for the Sport Event Leveraging Literature

This study demonstrates the importance of involvement by local schools and educational
institutions in the leveraging process (Chalip et al., 2017; Taks et al., 2018) and in enhancing
sport participation legacies (Frawley & Cush, 2011; Weed et al., 2015). The leveraging tactics
adopted by schools have led to creating a culture that values sport participation, students’
positive attitudes toward sport, and personnel supporting the long-term development of sport in

the community. Some updated schools’ infrastructure was used as venues to serve an increased
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number of students participating in sport after the NSFJ. The illustration of these tactics confirms
and extends Chalip et al.’s (2017) conceptual model by demonstrating how event organizers and
sport organizations can work with teachers and educational staff to influence key elements of the
event context (e.g., culture, student attitudes) and address important resourcing challenges (e.g.,
needs for personnel and venues that meet increased demands) in school settings.

Our findings also illustrate that localized leveraging strategies for increasing sport
participation can be implemented by non-sport organizations, such as local schools and
educational institutions. Previous scholars discussed the important roles played by the NGB in
promoting sport participation through events (e.g., Frawley & Cush, 2011). Contrary to this prior
understanding, we found local organizations were the main actors implementing leveraging
efforts. These findings indicate that, in the context of the NSFJ, promotional activities were
localized in each host city. This localization of promotional activities was further supported by
the fact that not all categories identified through our analysis were applicable across all six cases.
Chalip et al. (2017) questioned the utility of a top-down approach to sport development led by
governments or NGBs because this approach ‘fails to take adequate account of local conditions
[and] privileges the wants and needs of sport organizations at the top of the sport apex rather than
at the grassroots’ (p. 273). As an important alternative to the oft-used top-down approach,
localized strategies meet the needs and demands of residents and take into account the cities’
resources (Chalip et al., 2017; Hoskyn et al., 2018; Macrae, 2017).

Implications for the Theory of Sport Development

While prior research explored the potential for sport events to increase the awareness of

sport (Misener et al., 2015; Taks et al., 2014), this study qualitatively demonstrated how events,

aided by schools, can help students progress through the stages of sport development.
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Promotional tactics implemented by schools were fruitful at the recruitment stage of sport
development, which is consistent with the theory of sport development proposing that targeting
children for sport participation is a strategic way to grow a sport (Ward et al., 2004). Further, this
study showed that school sports programming, or community programs hosted by school
officials, offer means to retain participants and promote growth in the sport. These findings are
consistent with previous research findings that demonstrated the utility of promoting the social
aspects of sport participation by creating social events (e.g., school competitions and festivals)
and other opportunities (e.g., school clubs) for interpersonal interactions (Brouwers et al., 2015;
Green, 2005; Sotiriadou et al., 2008, 2014). With more participants in the sport, and more
resources available to promote transitions to higher levels, many students were supported in
increasing their commitment to playing the sport in competitive environments such as
interscholastic or intercollegiate teams (i.e., transition stage). Some students even participated in
elite national competitions (i.e., nurturing stage). These findings suggest a potential solution to
issues inherent in the transitioning process, including a lack of information about advanced
programs and adjustments to new environments (Green, 2005), broadening an understanding of
the theory of sport development.

Collectively, the knowledge gained from our study is essential for facilitating smooth
transitions and preventing dropouts (Nicholson et al., 2011; Pappous & Hayday, 2016) between
each stage of sport development (Berg et al., 2018; Green, 2005; Sotiriadou et al., 2008, 2017),
using schools as a site and school officials as agents of sport development. This new knowledge
fills the literature gap regarding how non-sport organizations, such as schools, may assume the
role of a central event stakeholder in leveraging events for sport participation (Brouwers et al.,

2015; Chalip et al., 2017). In addition, our findings consider cultural, infrastructural, and policy-
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related factors specific to a single country (Brouwers et al., 2015) and hence serve as a baseline
for future studies examining interrelationships between sport development systems, event
hosting, and schools in other countries.

Practical Implications

Our findings have several managerial implications. First, we illustrated the administrative
role of schools in leveraging sport events for sport participation. Based on this finding,
organizing committees of sport events and governing bodies should consider how they can
support local sport participation by partnering with schools. Partnerships are important because
despite organizing committees’ responsibility for maximizing the impacts of events
(International Olympic Committee, 2015; Kellett et al., 2008), they are often dissolved shortly
after the event and unable to oversee long-term plans for legacies (Misener et al., 2015).
Moreover, sport governing bodies tend to be influenced by governmental policies and budgets
for sport promotion (Grix, 2009). Consequently, as lasting organizations in the community,
schools can take on responsibility of continued leveraging when organizing committees no
longer exist.

Second, based on the findings that sport development processes can be boosted within
school settings through event leveraging strategies, sport governing bodies and government
officials should take advantage of the fact that school-based sport programs can benefit the
development of elite athletes. This suggestion is especially relevant to countries where schools
deliver sport programs for a large number of students, such as Japan, the United States, and the
United Kingdom (Lim et al., 2011). Access to students makes it easy to identify and recruit
potential elite athletes at an early stage. Additionally, because school-based sport programs can

help students develop lifelong sport participation behavior, these programs have the potential to
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address physical inactivity issues (Guthold et al., 2019).

Finally, this study offers implications for developing countries adopting the Japanese
physical education system, such as Cambodia and Myanmar (Japan International Cooperation
Agency, 2018; Sport for Tomorrow Consortium, 2017). Our findings show that schools can
promote children’s participation in sport and spread engagement in sport and physical activities
among their families and communities.

Limitations and Future Research

Some limitations of the current study should be noted. First, this study emphasizes the
importance of partnerships between schools and event organizers to impact children’s sport
participation behavior. However, this article does not address how such partnerships can be
sustained after the conclusion of events.

Second, because we examined sport event leveraging for sport participation from both
long- and short-term perspectives, some of our interviewees recalled events that were held a long
time ago. This retrospective method may be subject to the issues of memory inaccuracy and
biased reconstruction of the past (Snelgrove & Havitz, 2010). We confirmed the accuracy of the
events and data discussed by our interviewees using supplemental documents; however, this
remedy did not allow us to fully alleviate the issues inherent in retrospective methods (Snelgrove
& Havitz, 2010).

Lastly, future researchers are encouraged to examine sport events held in countries with
both similar and different educational systems to confirm the findings of this study. Moreover,
given that each of our cases focused on the promotion of a single sport, the findings should be
validated through the examination of cases involving the promotion of multiple sports to

understand how schools can increase sport participation across different sports.

28



10

11

12

13

14

15

16

17

18

19

20

21

22

23

Reference

Aizawa, K., Wu, J., Inoue, Y., & Sato, M. (2018). Long-term impact of the Tokyo 1964 Olympic
Games on sport participation: A cohort analysis. Sport Management Review, 21(1), 86—
97. https://doi.org/10.1016/.smr.2017.05.001

Berg, B. K., Fuller, R. D., & Hutchinson, M. (2018). “But a champion comes out much, much
later”: A sport development case study of the 1968 U.S. Olympic team. Sport
Management Review, 21(4), 430—442. https://doi.org/10.1016/j.smr.2017.10.002

Braun, V., & Clarke, V. (2012). Thematic analysis. In APA handbooks in psychology. APA
handbook of research methods in psychology, Vol 2. Research designs: Quantitative,
qualitative, neuropsychological, and biological. (Vol. 2, pp. 57-71). American
Psychological Association. https://doi.org/10.1037/13620-004

Brouwers, J., Sotiriadou, P., & De Bosscher, V. (2015). An examination of the stakeholders and
elite athlete development pathways in tennis: European Sport Management Quarterly: Vol
15, No 4. European Sport Management Quarterly, 15(4), 454—477.
https://doi.org/10.1080/16184742.2015.1067239

Chalip, L. (2004). Beyond impact: A general model for sport event leverage. In B. W. Ritchie &
D. Adair (Eds.), Sport tourism: Interrelationships, impacts and issues (pp. 226-252).
Channel View Publications.

Chalip, L. (2006a). Toward a distinctive sport management discipline. Journal of Sport
Management, 20(1), 1-21. https://doi.org/10.1123/jsm.20.1.1

Chalip, L. (2006b). Towards social leverage of sport events. Journal of Sport & Tourism, 11(2),
109-127. https://doi.org/10.1080/14775080601155126

Chalip, L. (2018). Trading legacy for leverage. In I. Brittain, J. Bocarro, T. Byers, & K. Swart

29



[y

10

11

12

13

14

15

16

17

18

19

20

21

22

23

(Eds.), Legacies and Mega Events: Fact or Fairy Tales (pp. 25-42). Routledge.

Chalip, L., Green, B. C., Taks, M., & Misener, L. (2017). Creating sport participation from sport
events: Making it happen. International Journal of Sport Policy and Politics, 9(2), 257—
276. https://doi.org/10.1080/19406940.2016.1257496

Clark, R., & Misener, L. (2015). Understanding urban development through a sport events
portfolio: A case study of London, Ontario. Journal of Sport Management, 29(1), 11-26.
https://doi.org/10.1123/JSM.2013-0259

Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five
approaches (2nd edition). Sage Publications.

Creswell, J. W., & Miller, D. L. (2000). Determining validity in qualitative inquiry. Theory Into
Practice, 39(3), 124—130. https://doi.org/10.1207/s15430421tip3903 2

Crompton, J. (2004). Beyond economic impact: An alternative rationale for the public subsidy of
major league sports facilities. Journal of Sport Management, 18(1), 40-58.
https://doi.org/10.1123/jsm.18.1.40

De Meester, A., Aelterman, N., Cardon, G., De Bourdeaudhuij, I., & Haerens, L. (2014).
Extracurricular school-based sports as a motivating vehicle for sports participation in
youth: A cross-sectional study. International Journal of Behavioral Nutrition and
Physical Activity, 11, 48. https://doi.org/10.1186/1479-5868-11-48

Derom, 1., & Lee, D. (2014). Vancouver and the 2010 Olympic Games: Physical activity for all?
Journal of Physical Activity and Health, 11(8), 1556—1564.
http://dx.doi.org/10.1123/jpah.2012-0469

Derom, 1., & VanWynsberghe, R. (2015). Extending the benefits of leveraging cycling events:

Evidence from the Tour of Flanders. European Sport Management Quarterly, 15(1), 111—

30



10

11

12

13

14

15

16

17

18

19

20

21

22

23

131. https://doi.org/10.1080/16184742.2014.997772

Djaballah, M., Hautbois, C., & Desbordes, M. (2015). Non-mega sporting events’ social impacts:

A sensemaking approach of local governments’ perceptions and strategies. European
Sport Management Quarterly, 15(1), 48-76.
https://doi.org/10.1080/16184742.2014.1000353

Eime, R. M., Young, J. A., Harvey, J. T., Charity, M. J., & Payne, W. R. (2013). A systematic
review of the psychological and social benefits of participation in sport for children and
adolescents: Informing development of a conceptual model of health through sport.
International Journal of Behavioral Nutrition and Physical Activity, 10, 98.
https://doi.org/10.1186/1479-5868-10-98

Feldman, A. F., & Matjasko, J. L. (2005). The role of school-based extracurricular activities in
adolescent development: A comprehensive review and future directions. Review of
Educational Research, 75(2), 159-210.

Frawley, S., & Cush, A. (2011). Major sport events and participation legacy: The case of the
2003 Rugby World Cup. Managing Leisure, 16(1), 65-76.
https://doi.org/10.1080/13606719.2011.532605

Frick, B., & Wicker, P. (2016). The trickle-down effect: How elite sporting success affects
amateur participation in German football. Applied Economics Letters, 23(4), 259-263.
https://doi.org/10.1080/13504851.2015.1068916

Green, B. C. (2005). Building sport programs to optimize athlete recruitment, retention, and
transition: Toward a normative theory of sport development. Journal of Sport
Management, 19(3), 233-253. https://doi.org/10.1123/jsm.19.3.233

Grix, J. (2009). The impact of UK sport policy on the governance of athletics. International

31



10

11

12

13

14

15

16

17

18

19

20

21

22

23

Journal of Sport Policy and Politics, 1(1), 31-49.
https://doi.org/10.1080/19406940802681202

Guthold, R., Stevens, A. G., Riley, M. L., & Bull, C. F. (2019). Global trends in insufficient
physical activity among adolescents: A pooled analysis of 298 population-based surveys
with 1.6 million participants. The Lancet Child & Adolescent Health, Advance online
publication. https://doi.org/10.1016/S2352-4642(19)30323-2

Hoskyn, K., Dickson, G., & Sotiriadou, P. (2018). Leveraging medium-sized sport events to
attract club participants. Marketing Intelligence & Planning, 36(2), 199-212.
https://doi.org/10.1108/MIP-04-2017-0063

Inoue, Y., Heffernan, C., Yamaguchi, T., & Filo, K. (2018). Social and charitable impacts of a
charity-affiliated sport event: A mixed methods study. Sport Management Review, 21(2),
202-218. https://doi.org/10.1016/j.smr.2017.06.005

International Olympic Committee. (2015). Olympic charter. International Olympic Committee.

Iwate Sport Promotion Section. (2017, March 23). Kiboukyo Iwate Kokutai Dai 5 kai Soukai
[2016 Iwate National Sports Festival of Japan the 5th General Assembly].
https://www5.pref.iwate.jp/~hp0671/37182/

Japan International Cooperation Agency. (2018, February 7). Japanese physical education leads
to a healthy body for life; 140 students demonstrate radio calisthenics in Nicaragua.
https://www.jica.go.jp/english/news/field/2017/180207 01.html

Japan Sport Association. (n.d.a). Kokumin Taiiku Tiakai Gaiyou Shokai [The general outline of
National Sports Festival of Japan]. https://www.japan-sports.or.jp/kokutai/tabid181.html

Japan Sport Association. (n.d.b). Kokutai nikansuru Q&A [The National Sports Festival of Japan

O&A]. http://www.japan-sports.or.jp/kokutai/tabid/911/Default.aspx

32



10

11

12

13

14

15

16

17

18

19

20

21

22

23

Kaplanidou, K., & Karadakis, K. (2010). Understanding the legacies of a host Olympic city: The
case of the 2010 Vancouver Olympic Games. Sport Marketing Quarterly, 19(2), 110—117.

Kellett, P., Hede, A.-M., & Chalip, L. (2008). Social policy for sport events: Leveraging
(relationships with) teams from other nations for community benefit. European Sport
Management Quarterly, 8(2), 101-121. https://doi.org/10.1080/16184740802024344

Kirk, D. (2005). Physical education, youth sport and lifelong participation: The importance of
early learning experiences. European Physical Education Review, 11(3), 239-255.
https://doi.org/10.1177/1356336X05056649

Konishi, T. (2017). Kyotofu no canoe kyougi niokeru senshukakuho to kokusaitekina challenge
[Recruiting canoe athletes and international challenges in Kyoto]. 51-57.

Kusaka, Y. (1996). A cultural-sociological study on the roots of sport culture in Japan. Bulletin of
College of General Education, Ibaraki University, 30, 195-223.

Lim, S. Y., Warner, S., Dixon, M., Berg, B., Kim, C., & Newhouse-Bailey, M. (2011). Sport
participation across national contexts: A multilevel investigation of individual and
systemic influences on adult sport participation. European Sport Management Quarterly,
11(3), 197-224. https://doi.org/10.1080/16184742.2011.579993

Macrae, E. H. (2017). Delivering sports participation legacies at the grassroots level: The
voluntary sports clubs of Glasgow 2014. Journal of Sport Management, 3 1(Journal
Article), 15-26. https://doi.org/10.1123/jsm.2016-0089

Minnaert, L. (2012). An Olympic legacy for all? The non-infrastructural outcomes of the
Olympic Games for socially excluded groups (Atlanta 1996—Beijing 2008). Tourism
Management, 33(2), 361-370. https://doi.org/10.1016/j.tourman.2011.04.005

Misener, L., Darcy, S., Legg, D., & Gilbert, K. (2013). Beyond Olympic legacy: Understanding

33



10

11

12

13

14

15

16

17

18

19

20

21

22

23

Paralympic legacy through a thematic analysis. Journal of Sport Management, 27(4),
329-341. https://doi.org/10.1123/jsm.27.4.329

Misener, L., Taks, M., Chalip, L., & Green, B. C. (2015). The elusive “trickle-down effect” of
sport events: Assumptions and missed opportunities. Managing Sport and Leisure, 20(2),
135-156. https://doi.org/10.1080/23750472.2015.1010278

Miiller, M. (2015). What makes an event a mega-event? Definitions and sizes. Leisure Studies,
34(6), 627—642. https://doi.org/10.1080/02614367.2014.993333

Nagato Board of Education. (2013). Heisei 25 nenndo “Wagamachi sport suishin jigyo” jigyo
Jjissekisho [The report of our town s sport project in 2013]. Nagato Board of Education.

Nagato City. (2014, January 1). Rugby no machi e [Toward the town of rugby]. Nagato City
Public Relations, 163, 4-7.

Nakai, T., & Metzler, M. W. (2005). Standards and practice for K-12 physical education in Japan.
Journal of Physical Education, Recreation & Dance, 76(7), 17-22.
https://doi.org/10.1080/07303084.2005.10609307

Nicholson, M., Hoye, R., & Houlihan, B. (Eds.). (2011). Participation in Sport: International
Policy Perspectives. Routledge.

O’Brien, D., & Chalip, L. (2008). Sport events and strategic leveraging: Pushing towards the
triple bottom line. In A. G. Woodside & D. Martin (Eds.), Tourism management:
Analysis, behaviour, and strategy (pp. 318-338). CABI Publishing.

Orr, M., & Jarvis, N. (2018). Blinded by gold: Toronto sports community ignores negative
legacies of 2015 Pan Am Games. Event Management, 22(3), 367-378.
https://doi.org/info:doi/10.3727/152599518X15252008713173

Pappous, A. (Sakis), & Hayday, E. J. (2016). A case study investigating the impact of the London

34



10

11

12

13

14

15

16

17

18

19

20

21

22

23

2012 Olympic and Paralympic Games on participation in two non-traditional English
sports, Judo and Fencing. Leisure Studies, 35(5), 668—684.
https://doi.org/10.1080/02614367.2015.1035314

Ploeg, K. A. V., McGavock, J., Maximova, K., & Veugelers, P. J. (2014). School-based health
promotion and physical activity during and after school hours. Pediatrics, 133(2), e371—
€378. https://doi.org/10.1542/peds.2013-2383

Preuss, H. (2007). The conceptualisation and measurement of mega sport event legacies. Journal
of Sport & Tourism, 12(3), 207-228.

Preuss, H. (2015). A framework for identifying the legacies of a mega sport event. Leisure
Studies, 34(6), 643—664. https://doi.org/10.1080/02614367.2014.994552

Ramchandani, G., Davies, L. E., Coleman, R., Shibli, S., & Bingham, J. (2015). Limited or
lasting legacy? The effect of non-mega sport event attendance on participation. European
Sport Management Quarterly, 15(1), 93—110.
https://doi.org/10.1080/16184742.2014.996583

Rowe, K., Shilbury, D., Ferkins, L., & Hinckson, E. (2013). Sport development and physical
activity promotion: An integrated model to enhance collaboration and understanding.
Sport Management Review, 16(3), 364-377. https://doi.org/10.1016/j.smr.2012.12.003

Sasakawa Sports Foundation. (2013). The 2013 SSF national sports-life survey of young people.
Sasakawa Sports Foundation.

Schulenkorf, N., & Edwards, D. (2012). Maximizing positive social impacts: Strategies for
sustaining and leveraging the benefits of intercommunity sport events in divided
societies. Journal of Sport Management, 26(5), 379-390.

Schulenkorf, N., & Schlenker, K. (2017). Leveraging sport events to maximize community

35



10

11

12

13

14

15

16

17

18

19

20

21

22

23

benefits in low- and middle-income countries. Event Management, 21(2), 217-231.
https://doi.org/10.3727/152599517X14878772869766

Shilbury, D., Sotiriadou, K., & Green, B. C. (2008). Sport development. Systems, policies and
pathways: An introduction to the special issue. Sport Management Review, 11(3), 217—
223. https://doi.org/10.1016/S1441-3523(08)70110-4

Snelgrove, R., & Havitz, M. E. (2010). Looking back in time: The pitfalls and potential of
retrospective methods in leisure studies. Leisure Sciences, 32(4), 337-351.
https://doi.org/10.1080/01490400.2010.488199

Sotiriadou, P. (2013). Sport development planning: The Sunny Golf Club. Sport Management
Review, 16(4), 514-523. https://doi.org/10.1016/j.smr.2012.09.002

Sotiriadou, P., Brouwers, J., De Bosscher, V., & Cuskelly, G. (2017). The role of
interorganizational relationships on elite athlete development processes. Journal of Sport
Management, 31(1), 61-79. https://doi.org/10.1123/jsm.2016-0101

Sotiriadou, P., Shilbury, D., & Quick, S. (2008). The attraction, retention/transition, and nurturing
process of sport development: Some Australian evidence. Journal of Sport Management,
22(3), 247-272. https://doi.org/10.1123/jsm.22.3.247

Sotiriadou, P., Wicker, P., & Quick, S. (2014). Attracting and retaining club members in times of
changing societies: The case of cycling in Australia. Managing Leisure, 19(5), 345-358.
https://doi.org/10.1080/13606719.2014.885718

Sport for Tomorrow Consortium. (2017, January 31). Cambodia establishes middle-school PE
curriculum thanks to Hearts of Gold initiative through Sport for Tomorrow programme.
https://www.sport4dtomorrow.jp/news_en/cambodia-establishes-middle-school-pe-

curriculum-thanks-to-hearts-of-gold-initiative-through-sport-for-tomorrow-programme/

36



10

11

12

13

14

15

16

17

18

19

20

21

22

23

Taks, M. (2013). Social sustainability of non-mega sport events in a global world. European
Journal for Sport and Society, 10(2), 121-141.
https://doi.org/10.1080/16138171.2013.11687915

Taks, M., Green, B. C., Misener, L., & Chalip, L. (2014). Evaluating sport development
outcomes: The case of a medium-sized international sport event. European Sport
Management Quarterly, 14(3), 213-237. https://doi.org/10.1080/16184742.2014.882370

Taks, M., Green, B. C., Misener, L., & Chalip, L. (2018). Sport participation from sport events:
Why it doesn’t happen? Marketing Intelligence & Planning, 36(2), 185—198.
https://doi.org/10.1108/MIP-05-2017-0091

Thomas, D. R., & Dyall, L. (1999). Culture, ethnicity, and sport management: A New Zealand
perspective. Sport Management Review, 2(2), 115—132. https://doi.org/10.1016/S1441-
3523(99)70092-6

Veal, A. J., Toohey, K., & Frawley, S. (2012). The sport participation legacy of the Sydney 2000
Olympic Games and other international sporting events hosted in Australia. Journal of
Policy Research in Tourism, Leisure and Events, 4(2), 155—-184.
https://doi.org/10.1080/19407963.2012.662619

Ward, P., Hodges, N. J., Williams, A. M., & Starkes, J. L. (2004). Deliberate practice and expert
performance: Defining the path to excellence. In A. M. Williams & N. J. Hodges (Eds.),
Skill Acquisition in Sport: Research, Theory and Practice (pp. 231-258). Routledge.

Weed, M., Coren, E., Fiore, J., Wellard, 1., Chatziefstathiou, D., Mansfield, L., & Dowse, S.
(2015). The Olympic Games and raising sport participation: A systematic review of
evidence and an interrogation of policy for a demonstration effect. European Sport

Management Quarterly, 15(2), 195-226. https://doi.org/10.1080/16184742.2014.998695

37



10

11

12

13

14

Weimar, D., Wicker, P., & Prinz, J. (2015). Membership in nonprofit sport clubs: A dynamic
panel analysis of external organizational factors. Nonprofit and Voluntary Sector
Quarterly, 44(3), 417-436. https://doi.org/10.1177/0899764014548425

Wheeler, S. (2012). The significance of family culture for sports participation. International
Review for the Sociology of Sport, 47(2), 235-252.
https://doi.org/10.1177/1012690211403196

World Health Organization. (2018). Global action plan on physical activity 2018—2030: More
active people for a healthier world. World Health Organization.

Yin, R. K. (2014). Case study research: Design and methods. SAGE Publications.

Ziakas, V., & Costa, C. A. (2011). The use of an event portfolio in regional community and
tourism development: Creating synergy between sport and cultural events. Journal of

Sport & Tourism, 16(2), 149—-175. https://doi.org/10.1080/14775085.2011.568091

38



1

Table 1. List of Interviewees.

. Year of .
(igy hsops(t)erti hosting Inter;zlljewee Current affiliation
NSFJ
1A Alternate president of the Prefectural Sumo Federation
Secretary general and vice chief director of the
! Sumo 1978 1B Prefectural Sumo Federation
1C Superintendent of the City Board of Education
2 Canoe 1938 A Staff of the Spor?: Promotion Group in the Prefectural
Board of Education
3 Handball 1993 3A Senior gtaff member of the Bureau of Creative City
Promotion
4  Canoe 1994 4A City official
Vice-president of the Prefectural Mountaineering
S5A .
Federation
Executive director and secretary general of the City
5B .
Silver Human Resources Center
5 Climbing 2004
5C President of the City Mountaineering Federation
5D Senior manager of the Athletic Promotion Division in the
City Board of Education
6 Rugby 2011 6A Assistant manager of the Sport Promotion Group in the

City Board of Education
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Note: This framework consists of four components corresponding to the four themes: actions for the theme
‘need for actions by or through schools’; acrors for the theme ‘presence of central actors’; intermediate
outcomes for the theme ‘intermediate outcomes for future promotional activities’; and supplemental condition
for the theme ‘supplemental conditions to amplify effects.’

Figure 1 A circular system of leveraging sport events through the educational system
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